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Abstract

Phrasal verbs are an essential, though difficult to teach and learn, part
of the English language. Although phrasal verbs are commonly used
by native speakers, for English learners they pose a considerable chal-
lenge as far as their acquisition and use are concerned. The aim of this
study is to examine students’ attitude towards phrasal verbs taught
at the B2 level in upper-secondary schools, and to analyse the signif-
icance of these multi-word verbs. The paper presents an excerpt of a
survey conducted among secondary school students, which examined
their understanding of phrasal verbs and analysed students’ opinions
about the importance of acquiring these demanding multi-word verbs.
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Podejscie uczniow szkot srednich
do czasownikoéw frazowych

Abstrakt

Czasowniki frazowe stanowia istotna czes¢ jezyka angielskiego, ktora
przysparza wiele klopotow w procesie ich nauczania i uczenia sie. Cho-
ciaz czasowniki frazowe sa powszechnie uzywane przez rodzimych
uzytkownikow jezyka angielskiego, dla os6b uczacych sie tego jezyka,
zagadnienie przyswojenia sobie szczegolow funkcjonowania tych cza-
sownikéw jest skomplikowane. Celem niniejszej pracy jest zbadanie
podejscia uczniow do czasownikéw frazowych nauczanych na pozio-
mie B2 w szkolach Srednich. Praca ta przedstawia fragment ankiety
przeprowadzonej wsrod uczniow szkot Srednich i analizuje zrozumie-
nie pojecia czasownikow frazowych oraz ich istote w odniesieniu do
posiadanych przez uczniow kompetencji jezykowych w zakresie jezyka
angielskiego.

Slowa kluczowe

czasowniki frazowe, ankieta, uczniowie szkot srednich

1. Introduction

Phrasal verbs are a vital part of the English language. Having
a good knowledge of them means being familiar with the English
language itself. As Glennis Pye (1996: 697) claims, “the most
fluent speaker can be identified as a non-native speaker
through their use of phrasal verbs”. Therefore, it is crucial to
introduce phrasal verbs to students and to familiarize them with
multi-word verbs. There are several approaches to teaching
phrasal verbs.

The traditional approach focuses on the selection of phrasal
verbs which are supposed to be taught by grouping them to-
gether according to the base verb (Side 1990: 144). Such tasks
for mastering the acquisition of phrasal verbs can be found in
almost every grammar/vocabulary book or coursebook. For
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example, in Sue O’Connell’s Focus on First Certificate (1987:
27) there is a list of phrasal verbs based on a common verb,
together with their definitions and examples of sentences where
the multi-word verbs are used. The students’ task is to learn all
the given phrasal verbs by heart. However, some linguists, such
as Darwin and Gray (1999) and Gardner and Davis (2007), have
criticized book presentations of phrasal verbs in which lists of
phrasal verbs are usually followed by matching or gap-filling ex-
ercises. What White (2012: 420) has underlined is that “plain
memorisation is what is expected of learners rather than any
kind of semantic analysis”.

This is why linguists and ELT specialists have been consid-
ering different ways to improve the techniques of introducing
and teaching phrasal verbs to students using the semantic cri-
teria. In doing so, they have made use of the research of cogni-
tive grammarians, such as Lindner (1981), Lakoff (1987) and
Rudzka-Ostyn (2003) all of whom indicated particles as the
units which convey the meaning of a single phrasal verb. Thus,
an approach to teaching phrasal verbs through particles has
appeared. Particle-oriented teaching of phrasal verbs seems to
facilitate and enhance the process of learning these multi-word
verbs since their acquisition is conducted in a meaningful way.
Another form of introducing and teaching phrasal verbs using
meaningful criteria is the organization of phrasal verbs around
common themes such as family, health or job. The context in
which phrasal verbs are presented and taught has been intro-
duced as being of paramount importance and underlined as the
factor that also facilitates the process of mastering multi-word
verbs by “demonstrating their syntactic behaviour [by] providing
meaningful context, exposure and recycling” (Thornbury 2002:
125). ELT specialists have used this knowledge and have intro-
duced books where phrasal verbs are placed in contextualized
ambience. One such author is Acklam (1992) who presented
and then enabled students to practise phrasal verbs in a variety
of related contexts. A combination of all of the approaches is
offered by Flower (1993) and Heaton (19935) who, in their books,
provide a number of phrasal verb exercises that are classified
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by verb, by particle and by topic. Thus, English learners have
been supplied with various tools that may enable them to learn
and to practise phrasal verbs.

In order to obtain information about students’ attitudes to-
wards phrasal verbs and their knowledge of the multi-word
verbs, I designed a survey for the students of Gdansk’s upper
secondary schools who are learning English at the upper-inter-
mediate level. In this article, I present an excerpt of the research
results and I focus on the first four questions of the survey. The
aim of this article is to provide information on the students’ abil-
ity to give a proper definition of phrasal verbs, the learners’ in-
dication of the significance of phrasal verb knowledge and the
reasons for the importance or unimportance of phrasal verbs.

2. Participants

Students of upper secondary schools in Gdansk participated in
the survey. The survey was conducted in 6 upper secondary
schools in Gdansk with a total number of 550 students who are
learning English at the upper-intermediate level.

The schools and the number of students who filled in the
questionnaire are presented in Table 1.

Table 1
Participants and their schools

Schools in Gdansk Number Percentage
of students

Upper Secondary School No. II 82 15
Upper Secondary School No. III 81 15
Upper Secondary School No. V 214 39
Upper Secondary School No. VIII 62 11
Upper Secondary School No. IX 85 15
Upper Secondary School No. XV 26 )

Total 550 100
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As is shown in Table 1, the smallest group of students comes
from Upper Secondary School No. XV (26 students), which is
only 5 % of all the surveyed students, and the biggest group of
students comes from Upper Secondary School No. V (214 stu-
dents), a group which constitutes almost 40 % of all the sur-
veyed students. The differentiated numbers of students in each
school stems from different levels of English. There are schools
where only one class is taught at the upper-intermediate (B2)
level (Upper Secondary School No. XV) and there are schools
where there are numerous groups with English taught at B2
level (Upper Secondary Schools No. II, III, VIII, IX). In these
schools, the numbers of students range from 62 to 85, which
constitutes from 11 % to 15 % of all the students who partici-
pated in the survey. However, at Upper Secondary School No. III
there are more classes where English is taught at this level, but
only some of the students participated in the questionnaire. Ad-
ditionally, Upper Secondary School No. V is the school with the
most classes of B2 English.

As regards the gender distribution, 324 (59 %) were girls and
226 (41 %) were boys. All of them were either 1st or 2nd grade
students at the time that the questionnaire was conducted.

271 of the students were at the end of the 1st grade and 279
were at the end of the 2nd grade. There was also a question
about the amount of time the students had studied English (see
Table 2).

From the data presented in Table 2, it can be observed that
the scope of the length of learning English among the students
of upper secondary schools is very wide, which indicates that
they began learning English at different ages. Some started from
kindergarten, which results in 13 to 15 years of learning English,
and others started in the lower secondary school, which results
in 4 or S years of learning English. Over 50 % of all the students
(288) have been learning English for 10 or 11 years, which
shows that they are experienced learners of the language.
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Table 2
Length of learning English language

Length of learning Number Percentage
English of students
4 years 1 0.2
S years 3 0.6
6 years 6 1
7 years 22 4
8 years 32 6
9 years 48 9
10 years 149 27
11 years 139 25
12 years 95 17
13 years 31 6
14 years 17 3
15 years 7 1.2
Total 550 100

3. Questionnaire

The students were provided with a questionnaire in Polish con-
cerning phrasal verbs. The students were asked to give a defini-
tion of phrasal verbs and then to indicate how important the
knowledge of phrasal verbs was. Depending on their answers,
the students were requested to state the reasons for either the
importance or unimportance of phrasal verbs.

The questionnaire which the students filled in is presented in
Appendix 1 and its English translation in Appendix 2.

4. Results
4.1. Question 1
At the beginning, the students were asked to provide a definition

of phrasal verbs. Out of 550 students, 507 (92 %) presented
their definitions of phrasal verbs and 41 (7 %) did not. Their
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answers have been grouped into 5 categories. The results are
presented in Table 3.

Table 3
Definitions of phrasal verbs given by the respondents

Definitions of phrasal verbs Number of Percentage
students

Phrases which consist of two
words (a verb and a particle/
preposition) and which mean 241 44
something different from the
meanings of the particular words
Phrases which consist of two
words (a verb and a particle/ 169 31
preposition)
Phrases which mean something
different from the particular 72 13
words included in them
No definitione 41 7
Other definitions 27 )
Total 550 100

The results show that nearly half of the students (44 %) gave an
adequate definition of phrasal verbs by focusing on the two most
significant aspects: first that they usually consist of two words
(a verb and a particle) and second that they have a meaning
different from the meanings of the separate words. Despite the
lack of knowledge of linguistic terminology, these 241 students
gave an adequate and relatively precise definition of phrasal
verbs, which shows that they understood what phrasal verbs
were.

The next two groups provided partial definitions of phrasal
verbs focusing on two different aspects of the multi-word verbs.
169 students (31 %) explained that these are phrases usually
consisting of two different words (a verb and particle or a prep-
osition), whereas 72 students (13 %) focused on the different
meanings. 41 students (7 %) did not give any answer and 27
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students (S %) provided other definitions of phrasal verbs.
Those who did not offer any definition of phrasal verbs, either

left a blank space or wrote an explanation that they do not know

what the expression means. The results are presented in Table 4.

Table 4
No phrasal verb definition

No definition Number of
Percentage
of phrasal verbs students
blank space 34 83
“I don’t know” S 12
“l don’t remember” 1 2.5
“It’s hard to explain” 1 2.5
Total 41 100

From the above figures, 34 out of 41 surveyed students (83 %)
did not write any definition and left a blank space. This may not
stem from the students’ lack of concept knowledge, but rather
from the lack of linguistic terminology knowledge. The reason
could be the students’ problems with defining abstract terms.
Five students (12 %) directly wrote that they do not know what
phrasal verbs are, one student wrote that he or she “did not re-
member” and another wrote that phrasal verbs “are hard to ex-
plain”.

Taking the length of time spent learning English into consid-
eration, it might appear astounding that seven students could
not provide a simple definition of phrasal verbs. Since most stu-
dents have been learning the language for over six years, they
must have encountered phrasal verbs many times in their edu-
cation and, it can be assumed, they should be able to explain,
using simple words, what they are.

The least numerous group (27 respondents) are those who
gave other definitions of phrasal verbs. The information they
gave is true but their explanations do not include important fea-
tures of phrasal verbs. The students’ answers are presented in
Table 5.
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Table 5

Other explanations of phrasal verbs given by the respondents

Other explanations

Number of

P t
of phrasal verbs students creentage
Expressions used in colloquial 12 44
language
Verbs that cannot be translated
. . . 4 15
directly into Polish
Informal replacement of formal
2 7.5
words
Colloquial expressions which 5 75
facilitate communication '
Verbal expressions which
describe actions easily and 5 75
generally more precisely )
than ordinary verbs
Part of the lexicon 1 3.7
Verbs used daily which enrich
. 1 3.7
the lexicon
Figurative expressions 1 3.7
Words used together that do not ] 3.7
have a logical explanation ’
Expressions that are drudgery 1 37
to learn '
Total 27 100

Most of the answers presented above provide a vague descrip-
tion of what phrasal verbs are. They contain accurate observa-
tions, but do not define what these verbs are. The last two ex-
planations are slightly different. The one saying that phrasal
verbs are “words used together that do not have a logical expla-
nation” may be recognized as lacking in precision. The last
one which states that they are “expressions that are drudgery
to learn” may be treated as a playful description which may in-
dicate the student’s intention of avoiding a serious definition of

phrasal verbs.
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4.2. Question 2

The second question concerned the significance of phrasal verbs.
The students were asked to decide how important the know-
ledge of phrasal verbs was. They could choose on a scale from
1 to 5, with 1 meaning that phrasal verbs are unimportant and
S meaning that they are of great importance. The results are
presented in Table 6 and Figure 1.

Table 6
The importance of phrasal verbs according to the students

Knowing phrasal Number of
- Percentage
verbs is... students
unimportant 3 0.5
of little importance 12 2
of average importance 91 16.5
quite important 307 56
very important 137 25
Total 550 100

The survey reveals that the majority of the students (97 %) claim
that knowing phrasal verbs is of at least average importance.
The students are aware of the fact that phrasal verbs are signif-
icant in English. The biggest group are those students who
think that knowing phrasal verbs is quite important (56 %).
Only 15 students out of 550 (nearly 3 %) state that phrasal verbs
are of little or no importance. The reasons for such choices ap-
pear in the answers to the next questions of the survey which
are analysed below.
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Knowing phrasal verbs is...

®m unimportant

- of little importance

1 of average importance

# quite important

Figure 1
The importance of phrasal verbs according to the students

4.3. Question 3

Question 3 was addressed to those students who, in the previ-
ous question (number 2), stated that phrasal verbs are im-
portant. The respondents were requested to explain why they
perceived phrasal verbs to be a vital part of English by choosing
one or more provided answers. Table 7 and Figure 2 show the
students’ answers to this question.

Analysing the data, it can be seen that 26 % of the students’
answers refer to improving general language skills. The students
selected the facilitation of natural communication with foreign-
ers almost as frequently as the previous answer (24 %). It em-
phasized that the students were aware of the significance of
phrasal verbs in communication, especially with native speak-
ers, since they used phrasal verbs on a daily basis. Facilitating
listening and reading comprehension was virtually equally im-
portant (respectively 18 % and 17 % of all the provided answers).
The least significant reason chosen by the students was the fa-
cilitation of informal electronic communication with foreigners.
Taking into account the figures above, it seems that phrasal
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verbs are needed when oral communication with foreigners
arises, since it requires instant understanding of the interlocu-
tor. In reading and writing, the instant skill of understanding
phrasal verbs seems to be less important, which may stem from
the fact that students have time to check the meanings of un-
known phrasal verbs and no immediate reply is needed.

There were 163 students (30 %) who marked all the answers
showing that phrasal verbs are needed in every aspect of lan-

guage use mentioned.

Table 7

Reasons for the importance of phrasal
verbs according to the students

The knowledge of Number of | Percentage | Percentage
phrasal verbs... answers of answers | of students

improves language skills 446 26 81
facilitates natural
communication with 420 24 76
foreigners
fac1'11tatejs understanding 315 18 57
of listening
facilitates understgndmg 85 17 50
of texts (books, articles)
facilitates informal
electronic communica- 260 15 47
tion with foreigners
Total 1726 100
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Figure 2
Reasons for the importance of phrasal
verbs according to the students

4.4. Question 4

Question 4 was for those students who indicated in question
2 that phrasal verbs are of little or no importance. The students
were asked to choose the statements they agreed with and, if
possible, present their own reasons for the unimportance of
phrasal verbs. However, in the analysis of the data, it was ap-
parent that the question was also answered by the students who
claimed that phrasal verbs are significant. Although only 15
students out of 550 stated that phrasal verbs are of little or no
importance (see 4.2), the inquiry about the reasons for the un-
importance of phrasal verbs was answered by 62 students (see
Table 8). This may stem from two factors. Firstly, it might be the
result of the students’ inattention while filling in the question-
naire as they might not have noticed that the question should
have been answered only by those who had marked that phrasal
verbs were not vital to them. Secondly, it might be the result of
the ambiguous attitude of the students towards this linguistic
unit. Although they understood that phrasal verbs are import-
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ant since they are widely used, they also noticed that the multi-
word verbs are not indispensably necessary for them to use
English freely.

Table 8
The number of students explaining why
knowing phrasal verbs is unimportant

Number of students
K i h 1 laining th
nowing p rasa Number of students e)?p aming the
verbs is... unimportance of
phrasal verbs

unimportant 3 3
of little importance 12 12
f)f average 91 35
importance

quite important 307 10
very important 137 2
Total 550 62

All of the students who marked phrasal verbs as unimportant
provided explanations for their choice. However, as previously
mentioned, those who perceived phrasal verbs as quite im-
portant also indicated their explanations for their unimportance.
It may be surprising that almost 40 % (35 out of 91) of the stu-
dents who claimed that phrasal verbs are of average importance
also indicated statements showing why these multi-word verbs
are not that crucial. Additionally, there are two students out of
the 137 who marked phrasal verbs as very important and then
answered the question concerning the unimportance of phrasal
verbs.

Table 9 and Figure 3 show the students’ reasons for the un-
importance of learning phrasal verbs.
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Table 9
Reasons indicating unimportance of learning
phrasal verbs according to the students
The knowledge of
phrasal verbs is Number of | Percentage | Percentage

unimportant because
phrasal verbs...

answers

of answers

of students

are useless since it is
possible to communicate
freely without knowing
them

36

37

6.5

have their English equiv-
alents which are not
phrasal verbs so learning
these difficult to remem-
ber expressions is not
very useful

34

35

6.2

are not commonly used
by native speakers so
knowing them does not
influence the level of
general knowledge of the
English language

13

14

2.4

are limited in their use
as they are mainly
employed in speaking
and by native speakers
so learning them is of
little use

1.3

other reasons

1.3

Total

97

100

100
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Figure 3
Reasons for the unimportance of learning

phrasal verbs according to the students

The 62 surveyed students who answered question 4 (“If you

think that the knowledge of phrasal verbs is unimportant,

choose one of the statements below or give your own expla-na-

tion”) provided 97 answers. The survey shows that among all
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the answers provided by the students who indicated learning
phrasal verbs as negligible or of average importance, 72 % of the
students’ answers referred to the possibility of communicating
in English without any restrictions when phrasal verbs are un-
known and to the existence of many equivalents in English so
that phrasal verbs are not necessary. 14 % of the students’ re-
plies concerned phrasal verbs not being widely used by native
speakers so knowledge of them is futile, and 7 % of the re-
sponses were connected with the limited use of phrasal verbs,
which made learning them useless. There were also students
who provided their own reasons for not needing to learn phrasal
verbs. Their answers are presented in Table 10.

Table 10
Reasons indicating unimportance of learning
phrasal verbs according to the students

Students’ own explanations of little importance Number of
of learning phrasal verbs students
There are too many phrasal verbs and it is difficult 3
to remember them.
Phrasal verbs are extremely hard to learn, remember 2
and use.
People will finally discover their meanings on their own 1
and will start using them.
There is too much learning for the final result. 1
They are mainly used by native speakers, they help in 1

communication but they are not indispensable.

I do not focus on what kind of verb it is, I just use it.
Total 9

The given responses show that the students found numerous
phrasal verbs difficult to learn and remember. They seemed to
feel discouraged from making an effort to memorise phrasal
verbs since they have other English equivalents which can be
used instead.
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Although the students understood that phrasal verbs are im-
portant since they are widely used, the students also noticed
that the multi-word verbs are not indispensable in order to use
English freely.

5. Conclusions

The students of upper secondary schools in Gdansk provided
sufficient material to analyse the approach to these difficult
multi-word verbs.

It can be observed that out of all the surveyed students, the
majority were able to provide a correct and generally coherent
definition of phrasal verbs focused on their main characteristic
features. This shows that the students know what this language
unit looks like and would be able to distinguish it from other
types of English expressions. As far as analysing the signifi-
cance of phrasal verbs, 97 % of the students responded that
phrasal verbs are an important part of their command of Eng-
lish for a variety of reasons, which included improving their per-
sonal language skills and facilitating communication with for-
eigners. Although the students were aware that phrasal verbs
usually have one-word English equivalents and that they could
communicate with other people without knowing phrasal verbs,
the English learners saw that mastering phrasal verbs is essen-
tial in order to reach a higher level of language competence. Be-
ing aware that phrasal verbs “are notoriously difficult for non-
native learners to acquire” (Gardner and Davis 2007: 340) it is
of crucial importance for teachers and ELT specialists to facili-
tate the students’ process of acquiring them. Multi-word verbs
should be presented in a clear, well-organized and memorable
way with the help of meaningful tasks so that students will be-
come regular users of these demanding lexical units.



Goreczna: Secondary school students’ attitudes... 91

References

Acklam, Richard (1992). Help with Phrasal Verbs. Oxford: Heinemann.

Darwin, Clayton M., Lorretta S. Gray (1999). “Going after the phrasal
verb: An alternative approach to classification”. TESOL Quarterly
33/1: 65-83.

Flower, John (1993). Phrasal Verbs Organizer. Hove: Language Teach-
ing Publications.

Gardner, Dee, Mark Davies (2007). “Pointing out frequent phrasal
verbs: A corpus-based analysis”. TESOL Quarterly 41/2: 339-359.

Heaton, John Brian (1995). Practise Your Phrasal Verbs. Harlow: Long-
man.

Lakoff, George (1987). Women, Fire and Dangerous Things: What Cat-
egories Reveal about the Mind. Chicago and London: The University
of Chicago Press.

Lindner, Susan (1981). A Lexico-Semantic Analysis of English Verb Par-
ticle Constructions with OUT and UP. Unpublished PhD dissertation.
San Diego: University of California.

Pye, Glennis (1996). “Don’t give up, Look it up! Defining phrasal verbs
for the learner of English”. In: Martin Gellerstam, Jerker Jarborg,
Sven-Goran Malmgren, Kerstin Norén, Lena Rogstrém, Catalina
Rojder Papmehl (eds). Euralex 96 Proceedings. Part II. Goteborg:
Goteborg University, 697-704.

Rudzka-Ostyn, Brygida (2003). Word Power: Phrasal Verbs and Com-
pounds. The Hague: Mouton de Gruyter.

Side, Richard (1990). “Phrasal verbs: Sorting them out”. ELT Journal
44/2: 144-152.

Seidl, Jennifer (1990). English Idioms: Exercises on Phrasal Verbs. Ox-
ford: Oxford University Press.

Sue O’Connell (1987). Focus on First Certificate. London: Nelson.

Thornbury, Scott (2002). How to Teach Vocabulary. Harlow: Longman.

White, Benjamin J. (2012). “A conceptual approach to the instruction
of phrasal verbs”. The Modern Language Journal 96/3: 419-438.



92 Beyond Philology 17/2

Appendix 1
Phrasal verb survey in Polish for
students learning English at level B2

Ankieta dla uczniow uczacych sie jezyka angielskiego
na poziomie B2 (upper-intermediate) dotyczaca
czasownikow frazowych (phrasal verbs)

Plte¢: K/M
W ktorej Klasie JeSteS? ...
Z jakiego podrecznika sie uczysz? (podaj tytul)..........cocoiiiiiii,

Ile lat uczysz sie jezyka angielsKiego? ........cooeiiiiiiiiiiiiiiiiiiiiinene,

1. Co to sa czasowniki frazowe (phrasal verbs)?

2. W jakim stopniu, w skali od 1 do 5, uznalbys/uznatabys znajomos¢
czasownikéw frazowych za wazna dla znajomosci jezyka angiel-
skiego:

1 — niewazna,

2 — mato wazna,

3 - Srednio wazna,
4 — dos¢ wazna,

5 — bardzo wazna.

3. Jezeli uwazasz, ze znajomo$¢ czasownikéw frazowych jest wazna,
wybierz stwierdzenia, z ktérym sie zgadzasz. Znajomos§¢ czasowni-
kow frazowych:

a) ulatwia naturalng komunikacje z obcokrajowcem,

b) ulatwia rozumienie tekstu czytanego (czytanie ksiazek, artyku-
6w z gazet),

c) ulatwia rozumienie tekstu stuchanego (multimedia, stuchanie
muzyki, wiadomosci),

d) ulatwia nieformalna komunikacje elektroniczna,

e) zwiecksza sprawnosé jezykowa.

4. Jezeli uwazasz, ze znajomos¢ czasownikow frazowych jest nie-
wazna, wybierz stwierdzenia, z ktorymi sie zgadzasz. Czasowniki
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frazowe:

a) maja w jezyku angielskim swoje odpowiedniki niebedace czasow-
nikami frazowymi, wiec uczenie sie ich jest mato przydatne,

b) sa niepotrzebne, gdyz réwniez bez ich znajomo$ci mozna swo-
bodnie postugiwac sie jezykiem angielskim,

c) to czasowniki rzadko stosowane przez rodzimych uzytkownikow
jezyka angielskiego (np. Brytyjczykéw, Amerykanéw), wiec ich
znajomos$¢ nie wplywa na poziom ogélnej wiedzy jezyka angiel-
skiego,

d) czasowniki frazowe maja ograniczone zastosowanie (sg uzywane
glownie w mowie), wiec uczenie sie ich jest malo przydatne,

e) inne (prosze podac swoja propozycje)

Appendix 2
Phrasal verb survey in English for
students learning English at level B2

Gender: F/M
What grade are YOU P ..ottt
What coursebook do you use? (give the title, please) ..........ccccoeveeenenen.

How long have you been learning English? ................coo.

1. What are phrasal verbs?

2. To what extent, in range from 1 to 5, do you consider knowing
phrasal verbs as important?
1 — unimportant,
2 - of little importance,
3 — of average importance,
4 — quite important,
5 — very important.

3. If you think that knowledge of phrasal verbs is important, choose
a statement or statements which you agree with. The knowledge of
phrasal verbs:
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(a) facilitates natural communication with foreigners,

(b) facilitates understanding of texts (reading books, newspapers),

(c) facilitates understanding listening (multimedia, listening to mu-
sic or news),

(d) facilitates informal electronic communication,

(e) improves language skills.

. If you think that the knowledge of phrasal verbs is unimportant,

choose a statement or statements which you agree with. Phrasal

verbs:

(a) have their English equivalents which are not phrasal verbs so
learning this difficult to remember expressions is not very useful,

(b) are useless since it is possible to communicate freely in English
without knowing them,

(c) are not commonly used by native speakers so knowing them
does not influence the level of general knowledge of the English
language,

(d) are limited in their use as they are mainly employed in speaking
and by native speakers so learning them is of little use,

(e) other reasons (give your own suggestions)
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