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Abstract 
 
Recently, teaching and learning processes have been significantly in-
fluenced by modern technologies. Thus, the teacher’s position as the 
only authority in the classroom has been changed into playing the role 
of a guide or a facilitator who should possess the knowledge and skills 
to use modern technologies and to freely access data. This change  is 
particularly visible in the field of teaching and learning languages with 
the application of various educational platforms and software. Since 
this situation has been widely discussed since the 1990s, for the sake 
of this article only selected aspects have been  taken into account. The 
major focus of the present article is to present language corpus anal-
ysis as a method of activating teachers and students as participants 
in the Data-Driven Learning (DDL) process.  
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Analiza korpusowa w językoznawstwie stosowanym: 
wybrane aspekty 

 
 
Abstrakt 
 
Rozwój technologii w znaczny sposób wpłynął na proces nauczania  
i uczenia się języka obcego. W konsekwencji, nauczyciel zmienił swoją 
pozycję z jedynego autorytetu w klasie na rolę przewodnika oraz mo-
deratora, który powinien posiadać wiedzę i umiejętności pozwalające 
na wykorzystanie technologii i ogólnie dostępnych danych językowych. 
Widać to szczególnie w dziedzinie nauczania języków obcych, gdzie wy-
korzystywane są platformy i komputerowe programy edukacyjne.  
W związku z faktem, iż wpływ technologii na proces kształcenia opisy-
wany jest w literaturze przedmiotu już od roku 1990, niniejszy artykuł 
omawia jedynie  wybrane aspekty z tego zakresu. Główna uwaga po-
święcona jest zagadnieniu analizy korpusowej jako metody aktywizacji 
nauczycieli i uczniów/ studentów poprzez proces uczenia się opartego 
na danych (Data-Driven Learning).  
 
Słowa kluczowe 
 
analiza korpusowa, DDL, aktywizacja 
 
 
1. Introduction 
 
The development of technology and the first computers paved 
the way for changes in all fields of research, including teaching 
and learning foreign languages. Thus, the traditional methods 
of introducing knowledge to students as well as the practice of 
various skills embraced the possibility of methods connected 
with computers, virtual reality, and free, easy language re-
sources available for public use.  

A language resource that is of core interest to this work is 
represented by the language corpus and teaching/learning 
method that is Data-Driven Learning (DDL). One of the most 
obvious applications of a language corpus is that it can function 



Redzimska: Corpus analysis …                                                                  35 

 

as a source of knowledge about the target language’s forms, use 
or statistics. Thus, in this respect language corpora constitute 
an alternative to a dictionary where the focus is mostly on 
meaning and possible examples where the form is used. One 
should also bear in mind that a language corpus as a whole 
always has a digital form, compared to dictionaries that tradi-
tionally have a printed form which is subsequently accompanied 
by a digital form. Yet, the aim of this work is to present how 
corpus analysis enhances language teaching and learning by 
offering methods and data that are not available elsewhere. 
However, bearing in mind the pace of the development of corpus 
linguistics as well as the abundance of publications connected 
with this field, for the sake of this article only selected aspects 
and corpora are further discussed. Thus, the following parts in-
troduce a number of suggestions related to the practical appli-
cation of language corpora and analysis on the basis of selected 
corpora for English and Polish. 

 
2.  Corpus linguistics 

 
Although corpus linguistics has gained its position relatively re-
cently, the origins of corpus linguistics, yet in a form different 
from the contemporary one, may be traced back to the 13th cen-
tury (O’Keeffe and McCarthy 2010). As O’Keefe and McCarthy 
point out, the need for preparing wordlists and the creation of 
concordances were methods of  Bible exegesis where scholars 
(mostly monks) and their students indexed the Bible hoping to 
find divine authorship. Another example mentioned by O’Keefe 
and McCarthy with reference to religious texts is the work by 
Anthony of Padua who first listed concordances in the Vulgate 
Bible. Further developments in the methods of indexing texts 
for wordlists and concordances  were expanded on other kinds 
of texts, for example Shakespeare’s works were annotated for 
concordances until the late 18th century (O’Keeffe and McCar-
thy 2010). 
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However, it is the 20th century with the advent of computers 
that brought about the most significant breakthrough in the 
corpus approach to language. The first attempts to create a ma-
chine-readable language corpus were made in the 1960s  by 
Francis and Kučera (the Brown Corpus). Yet, with the generative 
approach to language at that time, their effort met with a signif-
icant amount of criticism. Generative grammar emphasizes the 
importance of a speaker’s intuition and it concentrates on an 
explanatory adequacy, looking for universal language para-
digms and principles. Corpus linguistics, by contrast, focuses 
on descriptive adequacy and examines the well-formedness and 
grammaticality of sentences (Meyer 2002). At the end of the 20th 
century, corpus linguistics gained its position and significance 
as a field of study and it has been acquiring greater importance 
ever since. 

As far as the applicability of corpus linguistics is concerned, 
McEnery and Wilson (2011) highlight that corpus linguistics is 
a useful tool for identifying and characterising particular as-
pects of language use as well as researching these aspects from 
a linguistic perspective. Further the two authors (McEnery and 
Wilson) point out that multiple areas of linguistics derive from 
corpus linguistics, yet each area requires different methodology 
to analyse language, which has its consequence in the distinc-
tion between corpus-based and non-corpus based studies. 
Since corpus linguistics accounts for the complexity of language 
as a communicative tool with the application of interfering data 
(a corpus-based analysis), it stands in opposition to the gener-
ative approach whose major task is to study context-independ-
ent and most of all universal rules of language (non-corpus 
based studies) (Meyer 2002). 

Consequently, the above-mentioned aspects raise the ques-
tion of the reasons for creating different kinds of corpora. Ac-
cording to Renouf (2007), the three main arguments for the cre-
ation of corpora centre around the issue of science (the scientific 
drive for the observation and the analysis of data to test various 
scientific hypotheses), a pragmatic need (defined in practical 
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categories of the availability of data, funding and formal and 
technological solutions that are required for such research)  and 
‘a fluke’ (understood as an opportunity to start a new initiative 
that meets certain research or market demands). Moreover, Re-
nouf (2007) mentions that the above factors highly influence 
both the size and the possible applications of a corpus with the 
tendency for small and specialised corpora,  e.g. Freiburg-LOB 
Corpus of British English (FLOB) or the Freiburg-Brown Corpus 
of American English (FROWN) to compare relatively modern cor-
pora with earlier corpora. 

Thus, the application of language corpora is the most sig-
nificant aspect motivated by the need for the investigation of 
language use in context, where the research data that is col-
lected from a vast array of language users is the greatest benefit 
to the analysis (Meyer 2002). The usability of a given corpus is 
partially defined by its size as Meyer (2002) states that large 
corpora are particularly necessary for inferring details con-
nected with grammatical constructions, forms, frequency, con-
text or communicative power, whereas smaller corpora also pos-
sess scientific potential as long as they contain a collection of 
particular constructions. Undoubtedly, these are lexicographers 
that benefit from the use of corpus analyses by inferring infor-
mation about lexical units, their range, morphological realisa-
tions and possible meanings; additionally, most of the lexico-
graphic analysis is a largely automatic process (performed by 
means of computer programmes that provide data such as fre-
quencies of words, lemmas, key words in context, tagged parts 
of speech) (Meyer 2002). Furthermore, the above method, as 
Mayer (2002) claims, is also widely applied to studying mean-
ings and the actual uses of words which, without a corpus, are 
difficult to identify. 

Additionally, language corpora are a way of registering lan-
guage variations of different kinds, such as sociolinguistic char-
acteristics (gender, age, ethnicity) that are represented in 
metadata. Following  Meyer (2002), there is a choice of software 
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that can be used for the above purpose, an example of which is 
SARA (available at natcorp.ox.ac.uk/archive/SARA/index.xml).  

Historical linguistics can also profit from corpus linguistics 
and corpus analysis. Two examples of this kind of corpora are 
the LOB and FLOB corpora (two parallel synchronic corpora) 
where one can compare language changes as well as variation 
in grammar and lexis (Renouf 2007). However, as Renouf (2007) 
points out, diachronic corpora are very often based on chrono-
logically ordered texts or corpora that offer a selection of conse-
quent texts (RDULES unit of the AVIATOR project available at 
rdues.bcu.ac.uk/aviator.shtml), which allows for the analysis of 
productive and creative aspects of language, collocation 
changes as well as word sense or meaning modifications.  

Still other fields like translation studies or contrastive anal-
ysis develop due to the use of parallel corpora which (according 
to Meyer 2002) provide information about syntax, morphology 
or pragmatic aspects of translated text that can be further con-
trasted and compared. Parallel corpora, based on bilingual dic-
tionaries created for this purpose, can be used for training 
translators and although it is a demanding task, there is soft-
ware like Paraconc (paraconc.com) that facilitates the above 
mentioned procedures (Meyer 2002).  
 
2.1. Examples of corpora 
 
Corpus linguistics has gained its popularity recently, which has 
as its consequence the fact that a growing number of scholars 
and businesses are interested in projects which allow for the 
creation of corpora and making such corpora publicly available. 
As Lee (2010) points out these are not only English language 
corpora that are commonly used for corpus analysis but also 
public corpora for other languages which find their application 
in language study and research. The access to corpora is offered 
by distribution agencies and archives sites, with International 
Computer Archive of Modern and Medieval English (ICAME) 
(icame.uib.no), Linguistic Data Consortium (LDC) (ldc.upenn. 
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edu), CLARIN-PL (Common Language Resources and Technol-
ogy Infrastructure available at clarin-pl.eu/) for Polish, and the 
Oxford Text Archive (OTA) (ota.bodleian.ox.ac.uk/repository/ 
xmlui) to name a few, but as Lee (2010) highlights, access may 
be restricted due to the copyright or funding of these corpora.  

Additionally, it must be underlined that, as far as parallel 
corpora are concerned, these are bidirectional and offer infor-
mation about source texts as well as their translations to facili-
tate comparison between languages (Lee 2010). One such pro-
ject that allows for the creation of lexicons and also monolingual 
corpora in 14 languages is The Preparatory Action for Linguistic 
Resources Organisation for Language Engineering (PAROLE). It 
offers standards and specifications for cross-linguistic analysis 
(Lee 2010). As far as strictly bidirectional parallel corpora are 
concerned, Lee mentions the English–Norwegian Parallel Cor-
pus (ENPC) and the English–Swedish Parallel Corpus (ESPC). 

An interesting example of corpora are those that include 
multimodal information, including speech transcripts con-
nected with original audio or video recordings. Following Lee 
(2010), this allows for research into such aspects as prosody, 
gestures, and situated discourse to name only a few. The Scot-
tish Corpus of Texts and Speech (SCOTS) is often quoted as an 
example model of this kind of corpora with its 4 million written 
and spoken texts (Lee 2010) as is SPOKES (http://spokes. 
clarin-pl.eu/) which currently contains 247,580 utterances 
(2,319,291 words) in transcriptions of spontaneous conversa-
tions (Pęzik 2015).  

Additionally, another useful solution for gathering neces-
sary linguistic data is offered by the almighty power of the In-
ternet. Thus, the Web can be treated as a corpus that allows 
one to find relevant data. This corpus, as Lee (2010) points out, 
is either dynamic or static including information connected with 
one particular moment of use or information that is constantly 
updated for new language sources. Examples of this application 
of the Internet include Web concordancers (e.g. WebCorp, Web-
KWiC, KWiCFinder) to make research into concordance,  the 
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Linguist’s Search Engine which can be used to examine syntac-
tic structures on the basis of parsed trees and the static web 
corpus ukWaC where two billion English words are lemmatized 
and tagged for parts of speech (Lee 2010). 

 
2.2. Learner corpora 
 
Since the major focus of the present work is on the relationship 
between language corpora, corpus analyses and their possible 
applications in language teaching and learning, it must be em-
phasized that these pedagogical implications resulted in the ap-
pearance of non-native speaker corpora (including written and 
spoken learner language). The corpus released in 2002 by 
Granger, Dangneaux and Meunier serves as an illustration of 
this pedagogical trend. In Tribble (1997) or Aston (2002) one can 
read about corpora created by students which centre around 
either genres or topics of particular interest to the group of stu-
dents.  Further, Braun (2005) developed a corpus of spoken 
English – ELISA – on the basis of a collection of interviews. Fol-
lowing Widdowson (1991, 2003), ELISA incorporates the princi-
ple of pedagogical mediation and the entire corpus is consistent, 
as far as pedagogical conceptualization is concerned, with re-
spect to annotation, enrichment and search procedures. Thus, 
it promotes authentic data for learners since it uses both a great 
deal of decontextualized textual data as well as context-depend-
ent interaction data (Widdowson 2003). It is worth noting that 
the European Minerva project SACODEYL (2005-08) (Braun 
2010, Hoffstaedter and Kohn 2009, Pérez-Paredes and Alcaraz-
Calero 2009, Pérez-Paredes 2010, Widmann, Kohn and Ziai 
2010) also uses ELISA’s pedagogical approach to a great extent 
including the design and corpus tools. 

However, there are corpora dedicated to students who learn 
foreign languages. An example of such corpus is the Longman’s 
Learner Corpus based on data gained from ESL students. Later, 
as Meyer (2002) points out, this corpus was used to write a dic-
tionary which included suggestions for students’ common 
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mistakes and strategies on how to counteract them. This infor-
mation is also useful for teachers. Also, Lee (2010) references 
the International Corpus of Learner English (ICLE) created on 
the basis of students’ argumentative essays illustrating different 
English language backgrounds.  

Two further interesting examples of learner corpora are the 
CHILDES database and the Polytechnic of Wales (POW) Corpus 
(Lee 2010). These are resources that focus on data from children 
acquiring their native language. These resources are known as 
developmental corpora and they can assist in research into the 
way language forms are developed during the process of learn-
ing a first language (Lee 2010). 

Obviously, this referential function as far as language is 
concerned is also fulfilled by traditional reference grammars 
that offer  advice  on how to form grammatical constructions in 
accordance with the rules of language (largely a prescriptive ap-
proach). An example of this is the corpus-based research of 
Quirk, Greenbaum, Leech, and Svartvik, which was published 
in 1972 (Meyer 2002). These scholars were pioneers in using 
corpora of written and spoken language to explain grammatical 
constructions. 
 
3.  Data-Driven Learning (DDL) 
 
Data-Driven Learning (DDL) seems to be the best solution for 
the development of metalinguistic knowledge and learner au-
tonomy since this method applies authentic language materials 
“to empower both teachers and students to develop compe-
tences in moving away from mere surface features of a text to 
selecting and understanding meanings and structures” (Corino 
and Onesti 2019: 1). One of the first advocates of this method 
was Johns (1991) who compared every student to Sherlock 
Holmes discovering the intricacies and mysteries of a language. 
Similarly, Sinclair (2004) praises corpus-based teaching for the 
use of authentic language materials. Moreover, Cobb and Boul-
ton (2015) highlight that what is most valuable to the method is 
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the substantial exposure to authentic language input in a con-
trolled way. Furthermore, among the merits of DDL, Boulton 
(2016: 3) emphasizes the exploitation of the following ele-
ments/aspects: authenticity, autonomy, cognitive depth, con-
sciousness raising, constructivism, context, critical thinking, 
discovery learning, individualization, induction, learning-to 
learn, life-long learning, (meta)cognition, motivation, noticing, 
sensitization and transferability. However, it must be acknowl-
edged that using DDL as an effective method requires time, 
practice, computer skills and most of all it must find favour with 
the students (especially those who do not feel comfortable with 
technological devices). Also, as Meunier (2011) points out, DDL 
necessitates considerable user investment in time and practice 
in order to use the data efficiently. As a result the role of a teach-
er changes from that of a sole authority possessing necessary 
knowledge to that of “a consultant, guide, coach and/or facili-
tator” (Suan Chong 2016). As far as students are concerned, 
whenever they attempt to solve language problems, they activate 
HOTS (higher order thinking skills), which will result in long-
term knowledge retention and improved language skills (Corino 
and Onesti 2019: 2). Thus DDL, being a hands-on approach, 
provides opportunities for both teachers and students in indi-
rect and direct applications of corpora in teaching and learning 
languages.  

 
4.  Discussion  

 
As has been discussed above, there have been various types of 
corpora and different reasons for their creation. Without any 
doubt, language corpora are valuable language resources with 
multiple applications and the potential to fulfil different func-
tions. However, the aim of this work is to see if corpus analysis 
(or working with corpora) can influence the teachers’ work and 
facilitate or enhance the process of learning. Thus, the assump-
tion that is made for the sake of this article is that corpus anal-
ysis is a method of activating teachers and students. As follows, 
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the further discussion focuses on selected aspects connected 
with possible practical uses of corpus analysis in the teach-
ing/learning process.  

The first and foremost aspect of corpus analysis concerns 
the idea of the corpus as a  source of knowledge about language 
itself. As a result, corpus analysis allows teachers and students 
to have access to various kinds of language data, depending on 
the corpus. Some of these corpora are open-source big-data re-
sources, for example, for English the COCA – Corpus of Con-
temporary American English. If a given corpus is a current pro-
ject, it is updated with actual uses of language, which makes it 
a more reliable and applicable resource.  

  
4.1. Teachers 

 
Without any doubt, the most obvious, and at the same time the 
most significant, function of a language corpus is that it pro-
vides knowledge about a language. As has been already men-
tioned, the purpose of the corpus dictates what kinds of texts 
are used to build it and, consequentially, what kind of language 
forms are to be expected.  

The job of teachers constantly involves various kinds of in-
teraction with their students. Beginning with lectures and clas-
ses through to meetings with their parents, this formal, and at 
the same time special, relationship always relies on cooperation. 
There are also physical representations of this cooperation in 
the form of tests, essays or exercises with a twofold role: on the 
one hand, they are proof of the students’ level of knowledge and 
competences and, on the other hand, at the same time they pro-
vide evidence of mistakes and issues that have to be improved. 
Such evidence can be collected in a form of a corpus where only 
language data is gathered (without any personal detail). This 
collection can be further used to prepare additional teaching 
materials to revise the problematic issues. Additionally, the fre-
quency and quantity of certain mistakes can prove the need for 
further reconsideration and revision of teaching syllabuses or 
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even software so they will be better suited to the  real needs of 
the students.  

Another issue connected with corpus analysis is inevitably 
related to the question of developing a teacher’s competences 
and activating the process of teaching and learning. Some 
teachers meet the challenge of building their own corpus. In  
a practical sense this means first learning about the pro-
grammes and tools that can be helpful in creating such corpus 
(developing their computer skills, learning the new software 
necessary to build a corpus) and then collecting texts that pro-
vide language data for the corpus (developing research skills).  
However, teachers who do not want to build their own corpora 
can use resources which are already available and look for the 
necessary data in them (developing analytical skills). Yet, it 
must be also pointed out that the most demanding task for 
teachers is still to give focused directions to their classes and to 
guide their students through data discovery and interpretation 
since language corpora only provide language data without any 
analysis. Thus, the major responsibility of teachers (and later 
students) is to evaluate the information found. 

As follows, creating such a corpus and later analysing it 
seems to be a way to activate teachers, because one of the main 
adversaries of every teacher is routine. To avoid routine, teach-
ers attend various courses and trainings to raise their qualifica-
tions or to look for some alternative solutions for making their 
lessons or courses more interesting and inspiring to their stu-
dents. This results in a situation where creating and analysing 
their own corpora is an additional instrument which allows 
teachers to break up the school routine and makes their job 
more attractive.  

 
4.2. Students 

 
Corpus analysis can be profitable for students as well. Introduc-
ing corpora as an alternative to dictionaries not only broadens 
learners’ knowledge about possible language resources but also  
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offers a new, technology-oriented method of learning a language. 
Introducing learner corpora as educational projects is a worth-
while strategy since students are more motivated to work on 
language that comes from their own fields of interest. The ben-
efit here is twofold: on the one hand, the student develops his 
or her language skills, and on the other, the student broadens 
his or her knowledge about a particular domain.  

Furthermore, working with corpora and carrying out a cor-
pus analysis is focused on two major tasks. The first is centred 
around the creation of a corpus by students. Such a corpus can 
include various kinds of texts, depending on its aim. To illus-
trate this idea, students could build a corpus of their own mis-
takes and another, referential corpus that represents the cor-
rect forms. Such corpora that function as reference resources 
will then include either their own texts with mistakes (genuine 
language productions) or texts which they collect from formal/ 
standard resources. This is particularly useful for all kinds of 
revision and language drills that students can do on their own. 
An additional value from the perspective of a student is the fact 
that preparing and working with one’s own corpus makes the 
whole process of learning highly  personalized and autonomous 
and in consequence it allows for a significant amount of learning 
creativity and learning liberty.  

Moreover, students can benefit from the corpus analysis by 
using and examining prior existing corpora to find information 
and solutions to their particular language problems or to find 
applications of selected language forms. To illustrate the above 
issue one can refer to a case study where a student wants to 
consult a corpus (which then works as an outer standard lan-
guage model) to learn and understand the differences in distri-
bution and meaning between words of nearly the same meaning. 
This probably is a matter of intuition for native speakers but for 
learners of a foreign language, it may cause problems. The ex-
amples below focus on two English words average and medium 
in their adjectival and nominal functions and their Polish equiv-
alent(s) since, as far as Polish is concerned, the form in an 
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adjectival function is the same for both average and medium. 
The following examples are from COCA (www.english-cor-
pora.org/coca), NOW Corpus (www.english-corpora.org/now) 
and PARARELA (http://paralela. clarin-pl.eu) and were re-
trieved between July and September 2020. Only two kinds of 
information from the corpora are being further scrutinized, 
namely the frequency (revealing the quantitative information) 
and the context (presenting qualitative information), since in the 
opinion of the present author these are the best and most ac-
cessible ways to show the differences between the two concepts 
in question. 

 
4.3. COCA 

 

 

 
 

Figure 1 
https://www.english-corpora.org/coca/ 
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Upon analysing the examples above, the students find that as 
far as medium is concerned, it is used in the corpus 33,635 
times. They can observe that medium (meaning intermediate, in-
between) as a modifier is used with such concepts as size (3, 10, 
18, 11), heat (1,2, 6, 9), height (5), density (16), colours (4), or 
mood (17) - thus such concepts whose understanding is a mat-
ter of scale or gradeability. As far as the nominal function is 
concerned, medium is used to mean ‘a means, a channel of 
transfer’ (7, 12, 14, 15, 19, 20). Tracing the examples confirms 
the students’ intuitions and gives them an insight into the defi-
nition of the specific content of the terms. 

For average, COCA presents the following data: 
 

 

 
 

Figure 2 
https://www.english-corpora.org/coca/ 
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As has been exemplified above, average appears in COCA 
115,286 times. Taking its function as a modifier, among 20 ex-
amples above average (meaning estimated on given data, ap-
proximated, being representative of) modifies such nouns as in-
flation (1), family (2), economy (3), fastball (7), American (12), 
year (19) and concepts such as rate (4), gain (5), score (6), speed 
(10), or weight (13). In the nominal function, average is used in 
only one example (9). Other interesting uses of average are rep-
resented by phrases like the average Joe (11) and on average 
(20).  

Thus, in studying only one corpus students can see the dif-
ferences between the two terms in question, in their frequency 
as well as in the selection of words that they are used with. So, 
beginning with the frequency of terms and following on to their 
context, the students can learn how distinct these two words 
are and how they should be used.  
 
4.4. NOW 

  

 

 
 

Figure 3 
https://www.english-corpora.org/now/ 
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The data above reveals that in the NOW Corpus medium appears 
330,494 times (a number which considerably exceeds the use 
of medium in COCA). In the function of a modifier this word is 
used with such nouns as security (2), term (5, 22), blend (6), 
builds (7), business (12, 18), threat (15), or operator (16). As far 
as its nominal use is concerned, it is instantiated in examples 
3, 4, 8, 9, 10, 11, 13, 14, 19, 20 and 21 of the above table. Thus, 
when compared to COCA, in the NOW Corpus (or at least in the 
first 20 examples) one can see that medium is used more as  
a noun than as an adjective. Additionally, the selection of nouns 
that medium modifies in NOW is different in quality from the 
ones that are modified in COCA, namely they are no longer 
nouns that require scalar modifiers.  

As far as average is concerned, NOW offers the following 
data: 

  

 
 

 
 

Figure 4 
https://www.english-corpora.org/now/ 
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According to the data in the above tables, the frequency of 
the word average in NOW is 1,704,126 times. As far as the ap-
plication of average as an adjective is concerned, it is used with 
such nouns as age (26, 27), American (29), estimate (30), pro-
jection (31), escalations (33), temperature (34) or gain (35). Thus, 
if compared to COCA, there are two similar examples (American, 
gain), and the rest of examples differ. The nominal uses of the 
word average are represented in examples: 19 and 21. Yet, what 
draws the attention is the verbal use of average as provided in 
examples: 17, 18, 20, 22, 23, 24, 25, 28, 32 and 36, the use 
that has no representation in the examples from COCA. So, dif-
ferences between medium and average as presented in NOW in 
terms of their semantic quality do not seem so obvious as in 
COCA. However, on the whole (and as the above analysis shows) 
comparing data from different corpora adds additional infor-
mation for students looking to find solutions to language intri-
cacies.  
 
4.5. Paralela 
 
It is highly probable that the examples described above do not 
provoke any questions for native speakers who, without any 
problems, master the qualitative differences between medium 
and average. Yet, these qualitative differences are the most dif-
ficult for non-native speakers who frequently look for equivalent 
terms in their mother tongues. Such a situation is exemplified 
below where average and medium have the same equivalent in 
Polish- średni (in its basic form). 
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Figure 5 
http://paralela.clarin-pl.eu/#search/pl/ 
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In cases similar to the one mentioned above, an option to 
solve the problem of differences between apparently semantic 
terms is offered by corpus analysis of the original language. Fur-
thermore, in PARALELA a student can read the different ways 
in which the words in question function across languages. 

On the whole, the above examples of sentences from se-
lected corpora (COCA, NOW, PARALELA) offer a wide selection 
of illustrations for ‘language-in-use’ situations for the words av-
erage and medium. However, if a student looks for real-life lan-
guage applications, a reference to a corpus seems justified. Na-
tive speakers intuitively know how to use language (especially 
fixed expressions) in a given context. Moreover context, as a lan-
guage phenomenon, has not been researched through grammar 
books, coursebooks or handbooks for practising ‘language-in-
use’ situations. In other words, language learners have to learn 
the contextual environment for particular expressions by heart, 
so a reference source to check if the learners’ intuition prompts 
a correct solution is a useful tool. 
 
5.  Conclusions 

 
As has been discussed above, corpus analysis is a useful tool to 
be applied in teaching and learning foreign languages. Further-
more, selected aspects, theories and examples of corpora prove 
that they are valuable language resources that, on the one hand, 
register language forms and, on the other hand, function as ref-
erence resources available via open access to a broad public.  

Yet, the main question of this article concerns the issues of 
how corpus analysis can influence the process of teaching and 
learning foreign languages. The suggestion presented above is 
that corpus analysis is definitely a method of activating teachers 
and students to enhance the educational process of teaching 
and learning foreign languages both inside and outside of the 
classroom.  Furthermore, an additional advantage of using cor-
pus analysis is the fact that students are given freedom to work 
on materials that they themselves identify with, as well as to 
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pursue their interests in selected fields which allows for a great 
amount of autonomy in learning.  
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